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HDHS Literacy Across The Curriculum Mission Statement: 

At HDHS we firmly believe that literacy is an essential skill to enable students to read, write 
and speak as experts in every subject across the curriculum. These skills are vital during 
school years but most importantly beyond school to make sense of the world around us. As 
such, the better we are at these skills, the more successful we can expect to be in life. At 
HDHS we recognise that improving all aspects of literacy can have a positive impact on 
students’ self-esteem, motivation, behaviour and academic progress. 
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HDHS Reading across the curriculum Strategy 2019/2020 
At HDHS we believe that reading, particularly reading for pleasure, has a direct impact on               
cognitive and social communicative development. It has been shown to improve mental health             
and wellbeing, as well as improving compassion and empathy for others. Our aim at HDHS is to                 
develop each student’s potential to the point where they are reading at, or above, their               
chronological age and being confident to use reading as a valuable springboard to enhance              
learning.We want every student to find that one book that is special to them and that they can                  
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One Year Plan 
2020/2021 

Three Year Plan 
2022/2023 

Five Year Plan 2024/2025 

Assessing,addressing and tracking 
reading and decoding 
issues(Bespoke interventions) 
across each Year group. 

Sustained, rigorous intervention for 
the lowest 20% of students in each 
year group (tailored to their needs and 
with support for parents) 

Systematic reading intervention 
coordination and training with primary 
teachers with a focus on ‘catch up’ 
strategies for students who have fallen 
behind.  

Embed consistent reading for 
purpose strategies across the 
curriculum(Pre-reading, reading 
and Post-reading) 

Regular reading of varied and 
challenging text types embedded into 
the curriculum to facilitate knowledge 
and understanding. 

All students leave HDHS at fully literate 
level (15+). Students working at the 
expected reading age of GCSE exam 
scripts. 

Faculty libraries across the school 
are vibrant centres of learning and 
engagement with reading in each 
subject area. 

Development of reading skills will be 
given a high priority in every subject 
at HDHS and faculties will promote a 
reading ethos within their subject 
area. 

Multi-tiered reading screening and 
monitoring systems for all students in 
KS3 and KS4 at HDHS 

Reading for pleasure and purpose 
is embedded as a core value 
throughout HDHS. All students are 
given opportunities to achieve their 
‘TWENTY’ across a school day and 
outside of lessons. 

Students independently read for 
pleasure and progress. 

 

HDHS teachers understand the 
reading strengths and weaknesses 
of every student and have a clear 
understanding of what to do with 
this knowledge. 

Subjects lead on subject specific 
reading interventions for all students. 

 

Reading to be an attribute that is 
reported to parents formally three 
times an academic year at KS3. 

Reading to be an attribute that is 
reported to parents formally three 
times an academic year at KS3 and 
KS4. 

 



 

use to navigate through life. We want every student to have the opportunity to reap all the                 
rewards and opportunities that reading provides. 
 
At HDHS we view reading as a significant and valuable component of everything that we do and                 
it is at the forefront of our curriculum. Reading not only has tremendous power when it comes to                  
fueling the development of all aspects of language ability, its importance to the entirety of a                
human life in this day and age really can't be overstated. Research has shown that students                
who read on average for a minimum of twenty minutes a day will score in the top 90                  
percentile in standardised assessments whereas a student who only reads on average 5             
minutes a day will score within the 50 percentile in standardised assessments. At HDHS we               
actively promote our students getting their ‘Twenty’ by providing opportunities in lessons and             
encouraging our students to read outside of lessons. 
 
Fact: Students who read and read regularly will be the most successful students in GCSE               
exams. 
 
 
 

 
 
 
 
Reading is for both pleasure and purpose and that is the culture that we are creating at                 
HDHS. We want our students to see reading as enjoyable - it can make you smile, laugh, think,                  
feel, find yourself………...it is magic!  
 
Unfortunately not all students will go to a book to find pleasure, however it is imperative that                 
students realise that reading is necessary in terms of purpose: to discover new learning; to               
comprehend ideas, theories and concepts; to develop vocabulary and to develop concentration. 
 
At HDHS, we: 
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➔ Celebrate reading for enjoyment 
➔ Promote reading for pleasure 
➔ Explicitly teach vocabulary appropriate to each subject area 
➔ Use effective strategies to support comprehension and vocabulary acquisition 
➔ Provide intervention with all aspects of literacy where needed 

 

 
★  “Reading is the gateway skill that makes all other learning possible”  

 -Barack Obama 
 
★ ‘The limits of my language are the limits of my world’ – Ludwig 

Wittgenstein  
 
★ ‘You cannot build your vocabulary unless you meet new words, and to 

meet them you must read’ 
 – Mark Peploe and Bernado Bertolucci  
 
★ ‘Literacy is a bridge from misery to hope’ – Kofi Annan  

 
★ ‘To learn to read is to light a fire’ – Victor Hugo  
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The HDHS Reading Across The Curriculum principles: 
1. Students to read and be supported reading more challenging 
texts 

2. Students ‘close read’ texts rigorously and intentionally(making 
meaning and solving the text when it is challenging and out of a 



 

 

 

 

 

 

 

 

 

 

 

 

 

How do we assess Reading at HDHS? 

Reading Ages:  All students(Yr 7-10) are tested using Literacy Assessment Online.The 
students are assessed once a term.Further testing is completed using NGRT for greater 
accuracy. 

Any student who scores a RA two years below their real age is assessed a second time to 
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student’s comfort zone) 
3. Students can use wider reading to build contextual knowledge 
to link learning and to support reading for meaning. 

4. Students can use reading to enhance effective writing and 
speaking. 



 

ensure accuracy. 

Any student who records a reading age of more than 20% below their real age is assessed 
every half term. 

Reading Age data is inputted into G4S for all staff to access and use in lessons. 

Fluency of reading: Every student in Year 9 is baseline assessed for fluency of reading 
using the standardised reading speed tests. This data is recorded on G4S and shared  with 
teachers. Interventions are put in place for students identified as requiring support with 
fluency of reading development. 

Subject Reporting on Reading: Each subject teacher in Year 7 and Year 8 will report on 
how a student reads in each subject area and support is put in place according to the reports. 
 
Engagement with Reading to be successful in this subject: 

 

 

How do we use interventions to address Reading Barriers at HDHS? 

We quickly identify struggling readers: See P17(HDHS Early Bird Evaluation and Intervention 
Process). 

Reading interventions: 
● RRP-   
RAPID READING PLUS(students with a reading age of 10 and below). 
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4 The student confidently demonstrates the skills to sustain excellent focused reading when 
required.The student consistently,confidently, independently and at ease solves 
meaning( including abstract concepts) in a challenging text. 

3 The student demonstrates the necessary skills to sustain good focused reading when 
required.The student often independently solves meaning(including abstract ideas) in a 
challenging text. 

2 The student sometimes demonstrates necessary skills to sustain some focused reading 
when required.The student sometimes independently solves meaning(including abstract 
ideas) in a challenging text. 

1 The student rarely or never demonstrates the necessary skills to sustain focused reading 
when required.The student rarely or never independently solves meaning(including abstract 
ideas) in a challenging text. 



 

SEN Team working with students more than 20% below their real age 1:1). 
• Re-test after 5-6 weeks + determine future interventions 
• RB-  

READING BUDDIES to read in groups with students who are up to 20% below 
their real age. 
● RLM- 
READING LEADERS MOTIVATE 1:1 Reading Partner Programme- This is 
specifically for male students who are reluctant readers.  

• Re-test after 10-12 weeks + determine future interventions 
Ray Gallagher and HOY monitors students’ engagement and reading progress 

• Breakfast and Books for Pupil Premium students – 1:1 reading- Simon Garnham to 
lead. 

• Extra- Reading intervention for students in Behaviour Reform/Exclusion/Target 
room/Learning Catch Ups(detentions). Developing literacy for students with 
socio-economic and/or behavioural barriers Charly Doyle to lead. 

Curriculum Reading Time:  

Reading for purpose included in every SOL(at least five minutes every lesson). 
Reading homework(HDHS Getting Your Twenty Homework every day in addition to 
bespoke subject reading homework). 

The ‘Three Stages of Reading’ strategies explicitly taught in every subject. 

A Read Aloud session weekly in tutor time. 

Book Buzz used at Year 7 to encourage Reading for pleasure. 

Expected Reads at each year group to develop culture capital. 

• Staff CPD- Supporting  subject teachers to understand reading barriers and in class 
interventions- training ongoing 

 

 

HDHS Reading Support Wave by Wave 
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Year 
Groups 

Wave 1 (Every Student) Wave 2(Bespoke Interventions) Wave 3 (SEN 
interventions) 

Year ● Five minutes reading every lesson  ● RAPID READING PLUS( More ● Toe by Toe 
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7 ● Three Stages of Reading(Pre, Active and 
Post Reading) 

● Read Aloud( WHSPR) during tutor time 
● Bedrock Reading 
● SPaG Orange Marking 
● SPaG Time 
● Trailer Reads 
● HDHS Reading Homework 
● Subject Specific Reading Homework 
● Root Word of the Week 
● Book Buzz 
● Author visits(including virtual visits) 
● Readathon 
● Year 7 Recommended Reads(Bookmark) 
● Faculty Libraries 
● Carnegie Shadowing 

than 20% below real reading 
age) 

● READING BUDDIES( Up to 
20% below) 

● BREAKFAST AND BOOKS 
(PPG) 

● READING LEADERS 
MOTIVATE ( Focus on reluctant 
readers who are boys) 

● EXTRA Developing literacy for 
students with socio-economic 
and/or behavioural barriers 

● Lexia 
● 1:1 TA Reading  
● Coloured texts 
● Barrington 

Stokes texts 
● Overlays 
● Doc plus to 

support reading 
in assessments 

Year 
8 

● Five minutes reading every lesson  
● Three Stages of Reading(Pre, Active and 

Post Reading) 
● Read Aloud (Wonder) during tutor time 
● Bedrock Reading 
● SPaG Orange  Marking 
● SPaG Time 
● Trailer Reads 
● HDHS Reading Homework 
● Subject Specific Reading homework 
● Root Word of the Week 
● Author visits(including virtual visits) 
● Readathon 
● Year 8 Recommended Reads(Bookmark) 
● Faculty Libraries 
● Carnegie Shadowing 

● RAPID READING PLUS( More 
than 20% below real reading 
age) 

● READING BUDDIES( Up to 
20% below) 

● BREAKFAST AND BOOKS 
(PPG) 

● READING LEADERS 
MOTIVATE ( Focus on reluctant 
readers who are boys) 

● EXTRA Developing literacy for 
students with socio-economic 
and/or behavioural barriers 

 

● Toe by Toe 
● Lexia 
● 1:1 TA Reading  
● Coloured texts 
● Barrington 

Stokes texts 
● Overlays 
● Doc plus to 

support reading 
in assessments 

 

Year 
9 

● Five minutes reading every lesson 
● Three Stages of Reading(Pre,Active and 

Post Reading) 
● Read Aloud (To Kill A Mockingbird) during 

tutor time 
● Bedrock Reading 
● SPaG Orange  Marking 
● SPaG Time 
● Trailer Reads 
● HDHS Reading Homework 
● Subject Specific Reading homework 
● Root Word of the Week 
● Author visits(including virtual visits) 
● Year 9 Recommended Reads(Bookmark) 
● Faculty Libraries 
● Carnegie Shadowing 

● RAPID READING PLUS( More 
than 20% below real reading 
age) 

● READING BUDDIES( Up to 
20% below) 

● BREAKFAST AND BOOKS 
(PPG) 

● EXTRA Developing literacy for 
students with socio-economic 
and/or behavioural barriers 

● READING FLUENCY 
INTERVENTION- students with 
reading fluency below 120wpm 

● Toe by Toe 
● Lexia 
● 1:1 TA Reading  
● Coloured texts 
● Barrington 

Stokes texts 
● Overlays 
● Doc plus to 

support reading 
in assessments 



 

 

 

 

 

 

 

 

What does reading for pleasure and purpose look like every day at 
HDHS? 
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Year 
10 

● Five minutes reading every lesson 
● Three Stages of Reading(Pre,Active and 

Post Reading) 
● Read Aloud (Animal Farm) during tutor 

time 
● SPaG Orange Marking 
● SPaG Time 
● Trailer Reads 
● HDHS Reading Homework 
● Subject Specific Reading homework 
● Root Word of the Week 
● Year 10 Recommended Reads(Bookmark) 
● Faculty Libraries 
● Carnegie Shadowing 

● READING BUDDIES( Up to 
20% below) 

● EXTRA Developing literacy for 
students with socio-economic 
and/or behavioural barriers 

● READING FLUENCY 
INTERVENTION- students with 
reading fluency below 120wpm 

● Toe by Toe 
● Lexia 
● 1:1 TA Reading  
● Coloured texts 
● Barrington 

Stokes texts 
● Overlays 
● Doc plus to 

support reading 
in assessments 

Year 
11 

● Five minutes reading every lesson 
● Three Stages of Reading(Pre,Active and 

Post Reading) 
● Read Aloud (Great Gatsby) during tutor 

time 
● SPaG Orange Marking 
● HDHS Reading Homework 
● Subject Specific Reading homework 
● Root Word of the Week 
● Faculty Libraries 

● READING BUDDIES( Up to 
20% below) 

● EXTRA Developing literacy for 
students with socio-economic 
and/or behavioural barriers 

● READING FLUENCY 
INTERVENTION- students with 
reading fluency below 120wpm 

● Toe by Toe 
● Lexia 
● 1:1 TA Reading  
● Coloured texts 
● Barrington 

Stokes texts 
● Overlays 
● Doc plus to 

support reading 
in assessments 

TUTOR TIME LESSON TIME OUT OF SCHOOL 

Students are expected to have a Yr 7-9 Students are expected to take Students are set HDHS 



 

 
How do we encourage students to read more?  
We aim to inspire but some children need more encouragement 
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reading book in tutor in Years 7-9 
and for the tutor to monitor this as 
part of daily equipment checks. 

their reading book out and place it on 
their desk for every lesson(A reading 
book is expected to be part of a 
student’s equipment in every lesson). 

READ for TWENTY as daily 
out of school 
learning/homework. Students 
are expected to read for at 
least twenty minutes every 
day outside of school. 

Students in all year groups will have 
a weekly READ ALOUD where the 
tutor (expert) reads the EXPECTED 
READ for each year group. 

In every lesson students are expected 
to read for purpose for at least five 
minutes. 
 

Every subject sets at least 
one reading out of school 
learning task a half term. 

All students and tutors in Year 7-9 
are expected to take their reading 
books to year group assemblies 
and students read before the 
assemblies start- read at every 
opportunity. 

Every subject provides the students with a 
reading list to read around the subject. 

 

Once a term there will be a reading 
assembly for Year 7-9 led by HOY 

In certain subjects, students start the 
lesson by reading for pleasure for five 
minutes. 

 

Once a term there will be a READ 
ALOUD ASSEMBLY where a 
member of SLT will read a variety 
of text types. 

Teachers use the three stages of reading 
to support reading in the 
classroom((Pre-Reading, Active Reading and 
Post-Reading) 

 

There is a weekly Trailer Read for 
each year group to link books to 
films to encourage reading for 
pleasure. 

If videos and recorded clips are shown to 
students, subtitles are used. 

 

• Faculty Libraries- Booklists for a whole range of ages and interests + academic enrichment lists linked to 



 

 
 

Teaching and Learning: Approaches to reading in the classroom 
In a lesson there are three stages to reading: 
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subjects. 

• Reading Leaders to promote reading across the school. 

• Trailer Reads 

• Book Buzz  

• HDHS Reading Gifts 

• Readathon 

• Carnegie Shadowing  

• Reading assemblies  

• Library Theme of the Month 

• Book grab at every Parents evening/Book sales at parents’ evenings. 

• Reading for Purpose Book sales at KS4 parents evening. 

• Author visits  

• Recommended Reading lists 

• Relentless enthusiasm and positive interactions  (https://schoolreadinglist.co.uk/) 

• Sustained Silent Reading  

• Whole School Reading Policy: every student must have a book at all times 

• Breakfast and Books for PPG students  

• Website to support ideas/strategies for parents of reluctant readers  
 



 

★Pre-Reading 
 
★Active Reading 

 
★Post- Reading 
 

There needs to be 3 stages to reading: 

Pre-Reading  - Prepare the student to be successful in their reading. What 
knowledge does the student need to have in order to access the text? 

Active(in class) Reading  - Create purposeful learning conditions and 
expectations to facilitate success. 

Post Reading  - What happens after the reading? 

 

 

 

 

 

 

 

PRE-READING 
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What a teacher and a student should do during Pre-Reading: 
 

 
What a teacher and a student should do during Active-Reading: 
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1. As a department decide on what disciplinary reading looks like – what is needed to read in History, in 
Maths, in Biology? Do students need to make inferences, follow a line of argument, evaluate the accuracy of the 
account or understand cause and effect. Alternatively, you might be doing drop-down reading (reading around 
the curriculum) where you want students to understand the opinions or the events. Make clear statements to 
students about the purpose of reading in your subject: ‘Remember, we are reading for purpose to find out 
the writer’s opinion’. ‘Today we are reading for purpose  to identify the processes.’  
 
2. Read text in advance and make sure you are aware of the difficult vocabulary. You can use  

• ATOS to determine reading level: http://www1.renaissance.com/Products/Accelerated- 
Reader/ATOS/ATOS-Analyzer-for-Text  

• If you are guiding the reading, the text can be several years/levels more challenging. If students are reading 
independently, the text should be no more than 1 year above the reading age for the right/comfortable 

level of challenge.  

Teacher Student 

● The teacher must read the text before the 
lesson and be familiar with the text and 
challenging vocabulary and contextual 
factors. 

● Address and Pre-teach vocabulary(remember a 
student needs to be familiar with 95% of the 
vocabulary in a text to understand the text.) 

● Ask students about the topic and title, links to 
prior learning- find out what they know. Build 
interest and engagement. 

● Adapt the task if necessary- put key words and 
sentences  in bold; add line numbers, asterisks 
to explain contextual information.Don’t dumb 
down! 

● Share tasks/questions before reading so 
students are focused on what is important. 

● The student may have been asked to 
read the text before the lesson and 
identify challenging vocabulary. 

● Students engage with vocabulary 
before reading. 

● Students share their contextual 
awareness. 

● Be clear on the task that they will be 
doing after reading. 



 

 

 
 
 
 
 
 
 
 

 
 
 
 
 
What a teacher and a student should do during Post-Reading: 
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Teacher Student 

● Clear expectations- silence, timings. 
● A first listen can support schema- Reading Aloud is 

purposeful but must be from an expert(teacher). 
● The second read is more independent. 
● On the second read, use the 4 reading 

strategies of predicting, summarising, 
clarifying, questioning:  

● Predicting – What will be the impact of x..? 
What key ingredients are needed? What would 
life be like in 1903? Why is this artistic style 
revolutionary? Etc.  

● Questioning – Who went to the park? What 
happened there? 

●  Clarifying – encourage students to clarify their 
understanding - What does x means here?  

● Summarising – The main reason was...?  

● If students are listening, pens are 
down and they listen and not follow 
the text. 

● On the second reading, students 
read for meaning, they can use a 
ruler or read with a pen if necessary. 

● Students write a summary in the 
margin for each paragraph.This will 
help students track the main ideas 
of the text. Students can give each 
paragraph a title in the margin. 
 



 

 

 
 
 

 

 

 

 

 

The Twenty- This needs to be dialogue we are all using and 
providing opportunities for students to gain their daily ‘TWENTY’. 
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Teacher Student 

● Question, discuss and respond to the text  
● Make reading material available and 

accessible for re-reading 
●  Guide students to further reading 
● Revisit texts in lesson- can the same text be 

used for a different purpose at a later date to 
limit cognitive overload. 

● Metacognition opportunities- Teacher gives 
students to think about their reading- what 
strategies were successful and what needs 
developing. 

● Reduce key 
concepts/phrases from 
the text to visual images 
and pictograms. This dual 
coding will help long term 
memory of the concepts.  

● Reading leads easily to  
writing. 
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Reading barriers – A brief explanation for subject teachers 

1. Phonological Awareness: Ear/Brain connection (sounds of speech can be 
broken apart) 

2. Phonics (attaching sounds to letters) 

3. Sight words 

4. Fluency (reading smoothly with expression, at talking speed or faster) 

5. Comprehension: the ultimate goal! 
• Vocabulary 
• Background knowledge/Contextual awareness 
• Inferencing and reasoning 
• Active reading skills (rereading, visualisation, prediction, questioning, 

summarising) 
• Short term memory 

 
What do teachers need to know about the reading levels of their students? 

• 15%  of our students at HDHS arrive in Year 7 reading well below the levels they 
need to access the secondary curriculum (more than 20% behind their real age) 

• 8% of Year 7 are 3+ years behind, meaning they read like they are in Year 3 or 4. 
These students may struggle with words of 2 or more syllables, and may 
disengage when they see extended text (reading to learn is a problem as they 
are still learning to read).  

• About 3-5% read like a 6 or 7 year old and may struggle with some 
single-syllable words. 

 

Why do some students struggle? 

• Decoding issues (phonics/ ‘sounding it out’– often linked to missed phonics 
instruction/ glue ear in early years; or dyslexia) 

• Lack of fluency  
• Vocabulary barriers  
• Comprehension problems  

• Insufficient background knowledge 
• Difficulties with inferencing and reasoning 
• Lack of active reading skills (rereading, visualisation, prediction, 

questioning, summarising) 
• Underdeveloped short-term memory  

• Lack of motivation and/or self-perception as ‘non-reader’  
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What is the impact? 

• Gap widening between capable successful readers and non- successful 
readers.Matthew effect: progressive decline and widening gap.  

• Significant impact on attainment across the curriculum.  
• Lost time in formal assessments due to lack of reading fluency.  
• ‘Behaviour Hotlist’ data – the correlation between low literacy levels and 

behaviour/attitude to learning. 
• Lack of confidence- students fear a risk of humiliation in every lesson 

involving reading 
 

Reading Age information 

• We have up to date chronological reading age information for all Y7,8,9 
students and most Y10 students and historic reading age data for Year 11 
students.This will be visible on Go For Schools for students to use to plan 
their lessons. 

• Reading age links to comprehension of texts and fluency of reading texts. 
 
 
Who needs a teacher’s help? 
 
3 levels of struggling readers 

• Level 3: HDHS students who are 3+ years behind, meaning they read like they are 
in Year 3 or 4.  

• Level 2:These students may struggle with words of 2 or more syllables, and may 
disengage when they see extended text (reading to learn is a problem as they are 
still learning to read). 

• Level 1: A few children read like a 6 year old, and may struggle with single syllable 
words like ‘hear’, ‘paint’, ‘true’. These children will usually struggle with rhyming and 
letter blends.  

 

• All of these students have major vocabulary barriers 

• We monitor these students through Assessment Online 
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Why must every staff member at HDHS support struggling 
readers? 
 

• Almost all children can learn to read fluently 

• Low reading achievement does NOT mean low intelligence + intelligence is not fixed 

• High expectations and support can lead to rapid progress.  

• Impact on attainment across the curriculum and more importantly life chances 

• Reading obstacles affects engagement and behaviour 

• There aren’t enough adults to give these children the 1:1 attention they need 

 
What can each teacher do? 
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• Don’t assume everyone is a fluent reader: know your students 

 

• Don’t ‘dumb down’ all your texts either – poverty of low expectations! Go for reasonably challenging texts to 
help students to learn new vocabulary. 
 

• Try ‘real world’ texts that show that reading is not just for school: newspaper or magazine articles bring a topic 
to life and show real implications. You will need to use the strategies below to ensure students can access 
these texts. 
 

• Pre-read any text you give your students. What multi-syllable words are weak readers likely to stumble on? 
What vocabulary will they need to understand? What inferences will they have to make? 
 

• Utilise strategies to help them succeed: 
• Build background knowledge before reading  
• Pre-teach text vocabulary, especially Tier 2 & 3 words: 

• Break new words into syllables and explore prefixes, suffixes, word roots and letter patterns. 
Then give them a spelling test (self-marked); this helps students to notice how words are put 
together. 

• Use dual coding to help students practice new vocabulary (image that represents the word) 
• Use choral repetition to help students learn new words 

 
• Read aloud – you are the best reader in the class and can model good reading. Do not force unwilling 

students to read aloud as this can be terrifying for struggling readers. 



 

 

 

22 

 
• Model active reading strategies (rereading, visualisation, prediction, questioning, summarising). 

 
• After reading aloud, get students to read/work with the same text independently (retrieval + application 

questions). 
 

• Review new text vocabulary frequently and get students to apply new words in a variety of contexts. 
• Celebrate reading success – ‘you summarised the key ideas from the text’ or ‘you read actively and 

asked questions about what you are reading. That is the skill of a good reader – well done’. 
 

• Encourage students to read during tutorials, silent starters and at home. When we talk about reading for 
pleasure, remember that reading may not be pleasurable for some students as it is hard work, but like any skill 
they will get better by practicing – and when you are supportive of reading they will notice.  
 

• As you do the register during the tutorial, ask each student what book they are currently reading. If they 
don’t have one, intervene. 
 

• Let HOF, HOY, and Ray Gallagher know about any student who refuses to read or repeatedly says ‘I 
hate reading’ or ‘I don’t read’. We work hard with these students to try to change attitudes by finding 
the right books and putting in other support. 
 

• Circulate and talk to students about what they are reading, asking what they like about a book. If they 
have had the same book for a long time, set a target for them to finish/read a certain number of pages. 
 

• Share with students what you are reading or something about your own reading history. Or ask 
students to recommend a book for you to read, then share your thoughts/progress whilst you read. 
 

• Most importantly, be enthusiastic about reading for pleasure. 

 
 



 

HDHS Year 7 Early Bird Reading Evaluation and Intervention Process – 

Year 7 2020/2021 

 

 

 

 

 

 

23 



 

 

 

24 



 

 

 

25 



 

 

 

26 



 

RESEARCH ON LITERACY 

The impact of poor literacy, especially in terms of the disadvantage gap, has             
prompted a significant amount of research over the past few years. Below are             
some of the key findings from that research and why every teacher has a moral               
imperative to be a teacher of literacy – or language through the curriculum.  
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Sir Kevan Collins from the EEF Report Literacy in Secondary Schools:  

Young people who leave school without good literacy skills are held back at every stage of life. Their outcomes are 
poorer on almost every measure, from health and wellbeing, to employment and finance. The most recent 
estimates suggest that low levels of literacy cost the UK economy at least £20 billion a year.  

In secondary schools, the challenge of improving literacy is fundamental...literacy is key to academic success 
across the curriculum, and is more important than ever as curriculum reforms place new demands on students and 
teachers.  

Last year, over 120,000 disadvantaged students made the transition from primary to secondary school below the 
expected standard for reading. The educational prospects for this group are grave. If their progress mirrors 
previous cohorts, we would expect 1 in 10 to achieve passes in English and maths at GCSE, and fewer than 2% to 
achieve the English Baccalaureate.  

Historically, however, many secondary school teachers have not seen themselves as literacy experts. Teaching 
children to read has been the domain of primary schools, or the responsibility of teachers in the English department 
at a push. Some cross-curricular efforts have held promise, but, in most secondary schools, the challenge of 
literacy today is greater than ever.  
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James Murphy- Thinking Reading 

One of the seminal papers in this field is by Cunningham and Stanovich (2003) entitled “What Reading Does For the 
Mind”. Amongst the authors’ findings are that students encounter vastly more rare and subject-specific vocabulary in 
print than they do in speech, and that better readers develop better domain-specific knowledge which further helps 
their comprehension.  

What is perhaps less obvious is that learning to read is itself an exercise in acquiring knowledge. We tend to think of 
reading as a skill, or a set of skills, when in fact it is the application of knowledge. The fact that this knowledge is 
usually applied (by educated adults like teachers) at lightning speed, so that it seems effortless, the words almost 
disappearing while we contemplate their meaning, is on the one hand a remarkable tribute to the ability of the human 
mind, and on the other quite deceptive. In fact, Stanovich (and others) argue that what is really happening is that 
every letter- sound combination is being quickly and effortlessly decoded by the reader.  
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Daniel T Willingham, The Usefulness of Instruction in Reading Comprehension Strategies  

The effectiveness of teaching reading comprehension strategies has been the subject of over 500 studies in the last 
25 years. The simple conclusion from this work is that strategy instruction improves comprehension. Much more 
difficult to answer are the interesting questions that follow: How much do strategies help? How do they work? Do all 
students benefit? How much time should be spent on them? The answers are not yet clear, but combining what 
cognitive scientists know about reading with patterns of data from experiments conducted in classrooms allows us 
to draw some tentative conclusions. It appears that reading strategies do not build reading skill, but rather are a bag 
of tricks that can indirectly improve comprehension. These tricks are easy to learn and require little practice, but 
students must be able to decode fluently before these strategies can be effective.  

 
 


